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Introduction

Community college students rely on information they receive from their educational institution to guide their
education and career decision-making. While students use a variety of sources of institutional information when
making decisions about educational paths and ultimately their careers, higher education faculty and advisors
serve a critical information provision role for students. According to D’Amico et al. (2019), two of the three most
prevalent sources of information for career decision-making by community college students are instructors

and advisors. Similarly, in research on community college information technology students, over half relied on
advisors or instructors when making decisions about their program or career (Scovill, Peterson, Edwards, & Van
Noy, 2023). On-campus relationships also act as important information sources for community college students
regarding policies and procedures (Rucks-Ahidiana & Bork, 2020). Given the importance of these relationships to
students, how colleges structure the way faculty and advisors work together to guide students in their decision-
making can be a crucial element in their success. This paper examines the working relationship between faculty
and advisors providing guidance to students in the information technology programs at lvy Tech Community

College.
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Background

Advising is an essential experience for students during their time in higher education. Institutional-based
resources are an important source of information for students when they are making decisions about their
programs (D’Amico et al., 2019; Rucks-Ahidiana & Bork, 2020; Kopko et al., 2018). In their study of the use of
institutional-based resources, Kopko et al. (2018) found that students frequently focused on their experiences
using both academic and career advising at their community college; other resources included course planning
software, program maps, course catalogues, and the college website. Another study found that faculty advising
can both increase persistence in education as well as boost student grades (Williamson, Goosen, & Gonzalez,
2014). These findings echo those of Karp (2011), who posited that significant relationships between faculty and
students could impact persistence because they can lead to a sense of belonging that, in turn, helps students
become more secure with their college environment. This also can increase a student’s willingness to seek out

information related to their education (Karp, 2017).

For STEM students, specifically, faculty mentoring can help students choose their majors and help support
them so that they remain in a STEM field (Figueroa et al., 2017). However, according to DeAngelo et al. (2016),
the teaching loads and high faculty-student ratios at community colleges make it challenging for faculty to take
on mentoring roles. One solution to this dilemma is for the institution to signal to faculty members that such
mentorship is a priority by providing release time to allow them to turn their attention to that important role
(Petrucci & Rivera-Figuero, 2022). Alternatively, Walla Walla Community College signals its dedication to advising
by providing advising certification to faculty (Center for Community College Student Engagement, 2018).

Colleges vary significantly in how their faculty operate as advisors, employing various advising models. According
to Raskin (1979) there is no best advising system, and it is up to each institution to specify how faculty will advise
students. In 2011, a national survey from the National Academic Advising Association (NACADA) found that most
institutions do not use a specific advising model; rather, the model chosen by institutions tends to be related to
its size (Ledwith, 2014; National Academic Advising Association, 2011). According to the survey, large institutions
often use a “self-contained” model, while other institutions such as private colleges are more likely to use a
“shared split model” (Ledwith, 2014; National Academic Advising Association, 2011). The “shared split model” is
a more collaborative one whereby faculty and advisors work together to advise students. In the “self-contained”
model, faculty appear to be less involved in advisement; instead, students rely on centrally located professional
advisors (Ledwith, 2014). In some schools, advising responsibilities are built into faculty contracts (Center

for Community College Student Engagement, 2018). Full-time faculty are more likely than part-time faculty

to take on advising, whether formal or informal, as part of their role (Center for Community College Student

Engagement, 2018).

In a 2018 study, the Center for Community College Student Engagement provides examples of different models
for advising. At one school advising is required for each student to register, and students are only advised by

faculty members in their programs of study. At Community College of Philadelphia, faculty assist with drop-in
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advising because the school has full-time advisors to engage with students. Walla Walla Community College
takes a collaborative approach between faculty and advisors to support students whereby students work with
professional advisors prior to choosing a pathway, at which point they become paired with a faculty advisor

(Center for Community College Student Engagement, 2018).

Students at community colleges suffer when faculty are overburdened - when heavy teaching loads pair with
high advising loads (Center for Community College Student Engagement, 2018). This dilemma points to the
need for approaches that better support students by leveraging the advising and mentoring strengths of both
faculty and academic advisors. Faculty offer particular expertise in the areas of discipline and course content
while advisors offer special knowledge of things like transfer requirements, educational pathways, and other
procedures (Williamson et al., 2014). By working together, faculty and advisors can combine their unique
perspectives to advise a student more fully and holistically.

Despite the importance of both faculty and advisors in guiding students, traditional approaches to advising
have not always been clear about how they are to work together. For example, according to the NACADA 2011
survey, advisors within some institutions advise undecided and exploratory students whereas faculty provide
guidance on degree information. Each has a distinct role, but it is not clear how they may (or may not) work

I))

collaboratively to support students under this “shared split model” of advising (National Academic Advising
Association, 2011). Some community colleges have begun to change their approach to advising to promote
communication between advisors and faculty with the goal of ensuring that everyone has accurate and up-to-
date information on programs and programmatic requirements. These efforts often take place in the context of
customizing advising to broad fields of study, a practice commonly integrated into reform efforts such as guided

pathways.

To understand how faculty and advisors can work together in the context of a particular field of study, this
paper examines how Ivy Tech’s School of Information Technology (SolT) found ways to cultivate communication
between advisors and faculty members on various campuses. Despite differences in campus sizes, regions,
student supports, and local employment opportunities, these stakeholders at Ivy Tech were able to engage
students in information technology programs, guiding them through their education and career paths.’ In what
follows we will describe the Ivy Tech Community College context, present our data and methods, and then

present our findings on how Ivy Tech’s School of IT advisors and faculty collaborated to support students.

1 This paper is part of a larger NSF-funded project on student decision-making in the Schools of IT (SolT) at Ivy Tech Community
College. We provide contextual information to inform Ivy Tech as well as practitioners in general about practices at SolT and how
they impact and inform student decision-making in SoIT programs.
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Ivy Tech Community College

lvy Tech is the only community college in the state of Indiana, but its programming is offered across 19 campuses
throughout the state.? Vocational Technical College was created by the Indiana General Assembly in 1963 to
provide workforce education to those who chose not to complete school at a traditional college or university.
The Ivy Tech regions were chosen to coincide with Purdue University and Indiana University (IU) campus
locations for co-location purposes. The original plan was for Ivy Tech courses to be delivered in existing public
education and business structures, but as interest in the college’s programming grew, so did its need for its

own physical campus (Gaus, 1990). Now known as vy Tech Community College, the institution has become the
largest statewide community college system in the United States to be accredited as a single entity (lvy Tech

Community College, n.d.).

While Ivy Tech remains the statewide community college in Indiana, its many campus designations have changed
over the years. In 2016, a new president allowed each campus to focus more fully on engagement with its local
community (Holden, 2017).3 This restructuring also introduced categories or campus designations: C-1, C-2, and
C-3. These campus designations were based on service area population, employment base, enroliment, and
completion rates and reflected the levels of funding, budget, and staffing awarded to campuses. C-1 campuses
roughly translated to larger campuses, C-2 to mid-sized campuses, and C-3 to smaller campuses (Holden, 2017).
C-2 or C-3 campuses could grow into C-1 or C-2 designations, respectively, as they served their communities

and increased enrollment and completion rates (Holden, 2017). During our data collection, there were 8 C-1
campuses, 5 C-2 campuses, and 5 C-3 campuses. Throughout the paper we refer to campuses by their campus
designation rather than by campus name to highlight campus-size contrasts and to ensure anonymity to our

research participants.

2 At the time of our data collection there were 18 campuses.

3 The Ivy Tech Community College State Board of Trustees appointed Dr. Susan Ellspermann, former Lt. Governor of Indiana, as
president of Ivy Tech Community College in May 2016. She began the position on July 1, 2016 (Ober, 2016). Before her tenure,
the college had attempted to cut costs by consolidating executive posts between campuses. Dr. Ellspermann reinstated individual
executive positions to each region.
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Data & Methods

This paper brings together data collected from various stakeholders at Ivy Tech’s School of Information
Technology (SolT). We present data from interviews with SolT chairs and faculty conducted internally by Ivy
Tech faculty members beginning in Fall 2019 through early summer 2020 (N=41), data from a survey distributed
to SolT advisors and completed in the summer of 2022 (N=17), and data from a survey of SolT faculty members
completed in Spring 2021 (N=27). These data points represent snapshots in time as well as differing perspectives
on campus practices at SolT. The longitudinal element of this data reveals changes in campus practices over

time. For a more detailed description of data and methods, see the Methodological Appendix.

Based on the findings from the 2011 NACADA National Survey, we expected campus designation would
impact advising practices due to the differential distribution of resources and thus create variance

in the student experience across campuses. However, what we found was that both the challenges
students faced and the ways in which they were advised were quite similar across campuses. In what
follows, we first explain, from the perspective of advisors and faculty, SolT students’ most common
misconceptions and questions. We then detail how advising practices in lvy Tech’s SolT have shifted
over time and how collaboration and communication have increased. We conclude with a discussion of
how on-campus events can increase lines of collaboration and communication and other suggestions
for practice.
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Findings

Across campuses, faculty and advisors provided guidance to students on all the programs that
fall under the umbrella of IT, helping to dispel students’ confusion about what a computer science

degree really is.

During interviews, faculty and advisors were asked what questions they commonly received from students

and what misperceptions students had about their programs. One of the advising challenges both faculty and
advisors faced was confusion among students about what computer science is and what other programmatic
options were available. They said many students—especially those who had just graduated from high
school—came to SolT believing they were interested in computer science only to find out that high school
computer science courses are not necessarily aligned with a computer science degree. They believed it was the
responsibility of faculty and advisors to guide those students to a program that would be a better fit for their

skills and interests. According to one advisor,

I think they [students] think of [computer science] as more of a general type of degree. There’s
a misunderstanding what that degree is, and it’s usually they’re actually wanting something else

after we talk a little bit more and get more into detail.

Faculty and advisors asked questions and gathered more information from the students to help guide them

onto a pathway. One faculty member explained,

It’s more of a statement - “well, | want to work with computers.” So, then it’s like, “okay, so like,
what do you like to do with computers?” And I'll just get a good overview. A lot will say, “well,

I like to play video games.” Or “I helped my brother build a computer a couple of years ago.”
“Oh, okay. So, what was that experience like when you were building it?” So really just digging
down to, “what is it [ that you like] about computers?” Sometimes it’s, “oh, | want to work with
computers because it’s the future.” “Yep, you’re 100 percent right about that, but we need to try

and kind of narrow that down a little bit.”

There are many programmatic options within SolT, so faculty and advisors need to remain up-to-date relative
to program requirements help students navigate them. Another faculty member said many students do not

necessarily know what some of the program options are:

Students often do not know anything about our majors. Many have heard of computer science
and IT support; more are now familiar with cybersecurity and software development. Most
do not know our Informatics AAS is interdisciplinary. Very few people know what server

administration is.

Within SolT, there are currently eight different programs, which makes it difficult for students to understand

which might be the best fit for their skills and goals. Advising, then, is incredibly important. Faculty and advisors
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can help students navigate these various pathways, but they must work together so everyone is on the same

page with regard to every program option and its requirements.

Advisors and faculty provided distinct, but often overlapping and related, information to students;
this makes communication key to ensuring that students receive consistent and accurate

information.

During the early interviews with faculty and advisors in 2019, respondents on some campuses mentioned that
faculty supplemented the information that advisors provided to students about programs and careers. For
example, on one campus, faculty stepped in to help students figure out which programmatic pathway would be
the best fit for their skills and interests. Advisors and faculty members covered different types of information
needs for students: advisors tended to provide more academic-related advice to students whereas faculty
tended to be the go-to for career advice given their experience in the field.# Full-time faculty, and especially

department chairs, did the heavy lifting for the advising of students, much of which occurred in the classroom.

One advisor mentioned using a tool called Indiana Career Explorer, which helps students look at potential careers

they might pursue:

[ When advising students], we’ll also talk about the Indiana Career Explorer - or ICE, for short -
we’ll go over their results from that, and again, just in general, talk about their likes, dislikes, and
interests. And then just really put into perspective, “What do you see yourself doing in the next
five or seven years?” Then, “Fast forward to 20 years. Is this something that you can see yourself
retiring through?” So, we kind of take it step by step, stage by stage in life. It’s kind of hard
because we're living here in the moment, but we do have a lot of futuristic thinkers out there
that like to think, “okay, retirement” - which is a wonderful thing to think about.

So, while students typically are referred to faculty or career coaches to discuss career options, advisors also have
a role in guiding students through this process. ICE is one example of a tool that can help advisors when they
are tasked with supporting students in deciding on a particular program pathway. Such information sources are

critical for students at different decision-making points.

Over time, advising in Ivy Tech’s SolT has transitioned from a hand-off model to a more collaborative

advising practice whereby faculty and advisors work together throughout a student’s enroliment.

Integral to Ivy Tech’s SolT is a requirement that faculty dedicate eight hours per week to student advising. This
practice has been vital to advising for as long as our research partners have been at Ivy Tech (over 20 years).
Around the time the first interviews were occurring in 2019, the advising model was in transition. The new
advising model, which was introduced at Ivy Tech in Spring 2018, had new requirements that increased faculty

and advisor collaboration and communication. Advisors were assigned by program area, which resulted in

4  Five advisors said they rarely advised students on careers, and four said they advised on careers once or twice per semester. By
contrast, 14 advisors said that they advised on academics 1 to more than 4 times per semester.
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IT-specific advisors. Another change was that after students’ first meeting with an advisor, they were assigned

a faculty advisor to work with based on their program of study. The new model also had requirements that
increased faculty and advisor collaboration; for example, advisors were required to attend department meetings
and also have ongoing meetings with faculty and leadership. According to the messaging from Ivy Tech Central,

faculty and advisors had unique and overlapping roles to fill to support students.

Prior to the 2018 transition, the school had a hand-off method of advising students whereby an advisor would
start working with a student, then a faculty member would take over advising sometime after (typically after

15 credits). It was apparent from the interview data that within the SolT, much of the advising work tended to

fall on each campus’s department chair. Many campuses were beginning to transition to more collaborative
advising between faculty members and advisors at the time of the interviews, with more faculty - beyond the
chair - taking on some advising responsibilities, especially relative to pathways/careers. Students typically went
to advisors for academic-related questions and were referred to faculty and career centers for more specific
pathway/career-related questions. Advising happened occasionally during special on-campus advising events and,
in the classroom, and for online students, many campuses had a remote contact infrastructure for advising that

included exchanging emails with students as well as phone and online advising appointments.

In 2021, faculty acknowledged that advising practices had changed over the previous few years and noted an
increase in faculty advising opportunities and responsibilities. One faculty member explained that students were
seen by the advising center and simultaneously assigned a faculty advisor. Because of this, the responsibility fell

on faculty to create a full academic plan for all students who did not have one in place with the advising center.

Students also appeared to be seeing faculty advisors sooner in their academic careers than they had under the
hand-off method. Instead of seeing them after the 15-credit hand-off, 61 percent of faculty said students are

seeing them at 0-12 credits. About a third of faculty (32%) said that they started seeing students for advising at
13-24 credits, and only two (7%) said that they did not see students until 25-60 credits. Most faculty (81%) said

they advised students on academics and careers both inside and outside of the classroom.

Another transition the Ivy Tech schools were making at the time of the interviews was having specific advisors
assigned to SolT. At this time, there was also increased collaboration between faculty and advisors. Of advisors
surveyed, 63 percent said that advisors and faculty worked together to advise students from the start of

their academic career through graduation. Another 25 percent described a different collaborative form of
advising whereby advisors worked with students for a period (e.g, the first year) and then faculty and advisors
worked together to advise the student through graduation—so rather than a hand-off, there was a transition
to collaborative advising. Every advisor surveyed said they worked closely with faculty to advise students and
tended to advise students more on academics than on careers. They referred students to career professionals

(e.g., career coaches and faculty) for career advice.

The new advising model and the pandemic increased collaboration between faculty and advisors

over time.
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The major solution to the challenges campuses have faced with advising has been to work on strategies to create
a united front among faculty and advisors within an advising system that enhances that collaboration. During

the 2019 interviews, there were some clear patterns and practices regarding how faculty and advisors were
beginning to work together to advise students. Respondents on some, but not all, campuses mentioned having
IT-specific advisors, and at least five campuses were still using the “hand-off” method. A staff member on one
campus explained that there was an emphasis on faculty and advisors working together to advise students, but
that cooperation did not always work or fully come together. That respondent, along with others, mentioned
communication challenges. Some participants expressed dissatisfaction with the level of communication

between SolT faculty and advisors, and some called for more open lines of communication.

In follow-up surveys of faculty (in 2021) and advisors (in 2022), we observe an increase in communication and
collaboration. Our follow-up surveys indicate that by 2022, only one campus was still using the hand-off method.
All schools were taking a more collaborative approach. Fully 100 percent of advisors said they were working
collaboratively with faculty to advise students. The reported impetus for this shift was a move to more constant

(often virtual) communication throughout the pandemic.

The 2021 faculty survey focused specifically on how the relationship between faculty and advisors had changed
since the start of the pandemic. Fourteen of the twenty-six faculty (54%) said that their work with advisors had
changed since the beginning of the pandemic. Twenty-one (81%) said that they had attended meetings with
advisors since the start of the pandemic, with fourteen (54%) describing these as regular meetings. Nine faculty

members (35%) said that the number of meetings had increased since the start of the pandemic.

Faculty and advising staff had to change the way they worked together to effectively advise and support students
during the pandemic. Nearly a quarter of faculty respondents said that student needs were different after the
start of the pandemic. Some faculty respondents (12%) said that the issues students discuss with advisors had
changed, and one faculty respondent noted that students shared different information than they used to. A
couple of faculty members reported communication changed for other reasons, with one citing the move to

virtual meetings and another explaining that there were fewer informal meetings with advising staff.

Communication between faculty and advisors sometimes took the form of faculty coaching IT-
specific advisors on how the various SolT programs operate and what sorts of classes students
should pair.

Faculty also explained that they coached advisors on programmatic requirements and on how students should
pair courses together as they registered for classes. This type of coaching had been continuous over the years
with changes that have occurred. On many campuses, in 2019, advisors were beginning to better understand
common student questions and had growing awareness of IT programs. This was largely in part because of
intentional communication between faculty and advisors. When asked about how awareness has changed one

faculty member explained,
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Because we've talked, and we continue to talk, and we continue to develop a relationship
together where we have a better understanding of what is going on between - because we
have a tendency to silo ourselves. And by us communicating like that, we’re able to come out of
our silo a little bit, and say, “Oh, yeah, | could see where you would have trouble grasping that
without knowing why we do this, and, vice versa, why they need to do this.” “Oh, | can get that.”
So, you get a better working relationship when you start to communicate really well with them.
And that’s what | loved about [an advisor] is, when she first took over, she was like, “Can | come
talk to you?” And I'm like, “Shoot, yes, let’s talk about it.” And we’ve had a good relationship ever

since.

This faculty member highlights how faculty and advisors can sometimes operate independently of one another in
their “silos.” This type of division was not conducive to relationship building, but increased communication with a

new advising staff member led to improved outcomes.

As of the most recent round of surveys, faculty and advisors across all campuses reported meeting to discuss
SolT programs; however, how often they met and how this communication occurred varied. Respondents on
most campuses indicated that faculty and advisors met at least once per year, while those on two campuses
indicated the two groups met less often at their schools. In 2021, one faculty member said the SolT-specific
advisor on their campus met with a representative of their department every other week. Some advisors and

faculty members communicated via email, others via in-person or virtual meetings.

Although communication types varied, respondents indicated the structure of their communications were
similar: Faculty spoke with, coached, and supported advisors (especially recent hires) to get them up to speed
with or inform them of changes to the SolT programs. Aside from more structured information-dissemination
meetings, advisors sometimes attended events or other meetings about the SolT programs. One advisor
discussed attending staff, faculty, and advisory board meetings to stay up-to-date with changes and get insider
knowledge about SolT programs. In 2019, faculty and advisors discussed the need for more communication, and
in 2021 and 2022, this increase in communication was evident. In 2021, half of our faculty respondents reported
that advisors had more knowledge of the IT programs than they had previously, and this was attributed to more

communication between faculty and advisors.
On-campus events provided an opportunity for connection between faculty, advisors, and students.

Another way to enhance collaboration, communication, and connection between faculty, advisors, and students
is for campuses to hold on-campus advising events. These types of events have the potential to increase a
student’s informational network by giving them an opportunity to meet more informally with faculty and
advisors. Below we explain some of the advising events that SolT campuses held to increase student engagement

with advisors and faculty.

One event faculty and advisors reported was successful was a casual “donuts and coffee with advisors” session.

Another campus held a pop-in registration event with prizes and food and an “arena-like” atmosphere. This
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made the registration experience more fun and helped students feel more supported in the process. Staff at
one campus explained that in the past, they held an event that was not well attended, but they were thinking
about doing more events in the future such as a pre-semester pizza party. Another campus reported having an
activities coordinator who had organized events such as hack-a-thons and career skills workshops. Events on
other campuses included in-classroom advising events and an event where advisors ordered pizza for students

and provided space for them to ask questions about courses, registration, and more.

With the onset of the COVID-19 pandemic in 2020, on-campus life came to a halt, and activities were moved
to virtual spaces. However, with many institutions returning to in-person instruction, campuses now have
the opportunity to resume hosting events to support students. Advising events can provide opportunities
for students to ask questions and get to know their faculty and advisors in a less formal atmosphere than the
classroom or a formal advising appointment. Events that center around food seem particularly popular and

successful.
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Conclusions & Recommendations

Students come to faculty and advisors for guidance and information regarding their programmatic and career
decisions. They often are confused about what the term “computer science” entails and know little about the
many programmatic options available to them within lvy Tech’s SolT. Faculty and advisors work together to
support students in their decision-making process, but how that looks has changed over time. In 2019, there
was a hand-off method between advisors and faculty, but that model gradually shifted to one that involves
faculty and advisors working collaboratively to advise students. This new model was supported by an increase
in collaboration and communication during the course of the pandemic. Out of necessity to support students,
faculty and advisors had to communicate more. In what follows, we provide recommendations for campus

advising practices.

Whenever possible, assign advisors to specialized areas/majors. If advisors are assigned to specific
fields, like IT or nursing for example, then they can learn all the requirements for those specific fields of study
and associated pathways rather than operate with a general understanding of all fields of study and potential
pathways. Our data show that students need guidance on the many different subfields within IT, and specialized

IT advisors are needed to learn these specializations and help guide students on the right pathway.

Regular and consistent communication between faculty and advisors is imperative to provide
accurate and updated information to students. Our data suggest that regular meetings between faculty and
advisors are important, and that even ad hoc meetings are sufficient for faculty and advisors to help them get on

the same page about programmatic changes and requirements.

Clarifying the roles of both the advisor and faculty member is important to address students’ diverse
needs. Since students go to faculty and advisors for various kinds of information, a system where faculty and
advisors work together helps to ensure that students will get both their programmatic and career information
needs met. Our data demonstrate that students do not all share the same knowledge about program possibilities
and may be at different transition points when they enroll in a program. Therefore, students who come to
faculty or advisors knowing what they would like to major in need to be advised differently than students who
are undecided. This means it is important to establish the roles and responsibilities of the IT advisor and faculty

advisor in the light of each student’s particular position and level of program knowledge.

Events combining faculty and advisors can increase students’ ability to seek information and build
institutional networks. Departments should hold on-campus events to promote connections between faculty
and advisors and to help students build their institutional networks. This will help students understand who they
can connect with for information when they are making programmatic and career decisions. Events of this type

will also continue to build faculty-advisor relationships and increase collaboration and communication.

As colleges work to build systems that better prepare students for progression along pathways to careers, these

strategies can help strengthen their transitions. The advising resources available to students can be important
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sources information to help them navigate their initial entry into the IT field, their selection of a particular IT
field, and their transition to the workplace or further education. The model for advising at Ivy Tech may offer
a helpful approach for other colleges and their technical programs to consider in terms of defining advisory
roles and finding ways to support the development of staff in these roles. Further research is needed to better
document the ways that this type of advising model can impact students and their pathways. However, the
findings from this research suggest that this model can be a useful way for colleges to structure the advising

support they provide to technical students in navigating their program and career options.
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Methodological Appendix

Ivy Tech Faculty Collaboration

Three vy Tech IT faculty members were integral to the data collection for this paper and the project in general.
Their involvement was most impactful in conducting the site visits to various campuses across the state

to interview IT faculty and chairs. All three had participated in leadership capacities on state-level program
committees for SolT. Because of this, they had relationships with advisors and other Ivy Tech faculty and a
granular understanding of the eight SolT programs. All were also instrumental in shaping the ever-changing

curricula and policies and served as information conduits to EERC researchers. 5

SolT Faculty and Advisor Interview Data

Three research faculty members interviewed SolT faculty and advisors on six campuses to cover the college’s
(then) eighteen campuses from September 2019 through early summer 2020. Initial contacts were made with
the local program/department chairs who identified the campus SolT advisor(s). Interviewees were asked to
volunteer for approximately 45-minute interviews. Just over half of the interviews were conducted in person
during site visits. After the onset of the COVID-19 pandemic, the remaining interviews were conducted via
Zoom. Interviews were recorded either with a handheld recorder or through Zoom and later transcribed by
research assistants or Otter.ai transcription software. Templates were populated by several researchers from the

Education & Employment Research Center (EERC) and the three faculty, using the transcriptions/notes.®

Advisor Survey Data

IT Advisors were surveyed during the summer of 2022. We received 17 responses to the survey for a response
rate of 54 percent. One of our faculty research partners was instrumental in the collection of this survey data
with both the identification of the sample as well as survey administration. Our faculty partner reached out to
the chairs/Deans at several campuses to identify the SolT advisors. She also requested information at a statewide
Directors of Advising meeting held in June 2022. She reached out to a couple of directors that she knew were
not at that particular meeting, but overall, the directors tended to reach out to her directly. We launched the
survey on July 13, 2022, and sent it to 31 advisors from 19 campuses and 3 sites. From June to July, we received

one message that the email was undeliverable because that advisor had left their post at Ivy Tech. The survey

5 Faculty from Ivy Tech were chosen to conduct the campus review interviews based a number of factors. One faculty member had
been the primary administrator for a previous Department of Labor TAACCCT grant for the college and the School of IT (SoIT)
and had worked with the external evaluator, the EERC. The other two faculty had served as department chairs on their respective
campuses and implemented the TAACCCT grant locally. This work on the TAACCCT grant motivated the faculty to want to get
more involved in the research process to understand what issues were facing Ivy Tech IT students.

6 Research faculty and EERC researchers collaborated to create the interview protocol and a template for mapping the themes
expected to emerge during the analysis of the qualitative data. These templates would also function to make the response data
comparable across campuses, regardless of factors such as campus designation, SolT student population, programs offered locally,
etc.

RUTGERS SCHOOL OF MANAGEMENT AND LABOR RELATIONS | EDUCATION AND EMPLOYMENT RESEARCH CENTER



asked questions about the participants’ roles, their experience with advising both in general and on their specific
campus, how many students they advised every semester both in IT and beyond, and to select the advising
model that best applied to their campus. They were also asked about their collaboration with faculty members
and what they advised students on (academics vs. career), as well as several questions about how the COVID-19
pandemic impacted students and the advising experience. Data from the survey were cleaned and analyzed by

EERC researchers using Stata statistical software.

Faculty Survey Data

Ivy Tech IT faculty were surveyed during the spring of 2021. We received 27 responses for a response rate of
about 51 percent. The same research partner who worked with us on the campus review interviews and the
advisor survey also helped us conduct this survey. She had access to a list of full-time IT faculty created by

the statewide program chairs. We sent the survey to 53 faculty members from 18 campuses and 1 site on May

10, 2021. Follow-up emails were sent to faculty periodically to remind them to take the survey. The survey had
questions on faculty members’ role and how advising worked on their campus, as well as whether it had changed
recently and, if so, what those changes looked like. We asked questions about the faculty advising role, when they
typically began to see students, what they advised students about (e.g, taking 8 versus 16-week courses). They
were asked about the time they had to dedicate to advising and whether they thought they had enough time to
effectively advise students. The survey asked about teaching responsibilities and then concluded with questions
about students’ experiences with the COVID-19 pandemic. These data were then cleaned and analyzed using
Stata statistical software.
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